
アブストラクト   

このフォーカス・グループの調査では、中部地方の大学で外国語（EFL）とし  

ての英語を教える4人の非常勤訊朗及び准教授が、コミュニケ岬ション言語教育  

に関連して使用されるpresent，praCtice，PrOduce（PPP）パラダイムの有効性につ  

いてインタビューされました。プロダクション段階での適切な時間配分を決達  

し、またクラス内でより多くのコミュニケーション活動度促進するために、半構  

造化様式で6つの質問群が使用されました。結果は、EFLの先生方は、よりコ  

ントロールされていないプロダクション活動に学生をナビゲートするための質問  

及び応答と併せて、ロールプレイ、インタビューを好むことを示しました。全体  

的に、回答者はコントロールされていないコミュニケーション活動がEFL教室  

時間の約25～30％に使用されるべきであると表明しました。しかしながら、回  

答者のクラスのいずれかではタスクベースの言語教育が行われているという証拠  

もあります。このフレームワwクは、PPPモデルとは異なるアプローチを採用し  

ていますので、時間配分は、クラスの中でタスクを2回実行する学生の能力に合  

わせ変化するものとなるでしょう。  
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lntroduction   

OneofthemqiorchallengesfbrteachingEnglishasafbreignlanguage（EFL）atJapanese  

universitiesisgettinglowerlevel，Orfalsebeginnerstudentstocommunicateuslngthetarget  

languageduringclass・Fartoooften，thesestudentsreverttotheirfirstlanguagetoascertairl  

RlrtherinfbrmationorwhentheyrequlreaSSistancetocompleteclassroomtasks・Therefbre，lt  

isimperativefbrlanguageteacherstodevelopandre魚necommunicativetasksandlessonsthat  

boIster shldents，confidence and fbrce them to remain on task using the targetlanguage  

throughoutanactivity．Unfbrtunately，aSmanyEFLpractitionerswillattestto，thisisoften  

mucheasiersaidthandone．  
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Incommunicativelanguageteaching（CIJ），thetriangularparadigmofpresent，praCtice  

andproduce／usehasservedasthedefactostandardthathelpspromotebettersequenclngand  

fluencyfbrEFLlearnerS・Inthis丘amework，theteacherintroducesatoplC，themeorlanguage  

task that represents the top part ofthe pyramid signifying the present phase．The next  

activity一旬rmiddlepartofthepyramid山istohavelearnerSPraCticethetargetedactivitywith  

Classmates・ThepracticephaseisqulteStruCturedsinceitfbcusesonrepetitionthroughtheuse  

Ofdrills・This phase simultaneously helps students develop con蔦dence uslng the target  

languagewhileprovidingeducatorswithanopportunitytocorrectstudenterrorsandrecognize  

potentialfluencyroadblocks・The蔦nalphaseofthePPPparadigmistheproductionoruse  

SeCtionthatrepresentsthelargerbaseofthetriangle・Thereasonthisisthelargestpartofthe  

PPPtriangleisthatstudentsareexpectedtoproduceorusetheacquiredlanguageinalonger－  

timed activity that has some unstructured qualities to simulate more realworld English  

languageusagethroughinteractionwithclassmates．  

Background   

Seen as a reactionary movement to the outdated grammar－tranSlation method，CIJ  

prevailed as an e飴ctive methodology during the1970’s and1980’s．Nunan（1990）  

Summarized蔦vefbaturesofCIJthatconsistedofthefbllowlng：   

l・AnemphasisonlearnlngtOCOmmunicatethroughinteractioninthetargetlanguage．   

2・Theintroductionofauthentictextsintothelearn1ngSituation．   

3・Theprovisionofoppoltunitiesfbrleamerstofbcus，nOtOnlyonlanguage，butalsoon  

thelearn1ngprOCeSSeSitself   

4・Anenhancementofthelearner，sownpersonalexperiencesasimportantcontributing  

elementstoclassroomlearnlng．   

5・Anattempttolinkclassroomlanguagelearn1ngWithlanguageactivitiesoutsidethe  

classroom．   

Therefbre，theaimofCtXwastopromoteanddevelopcommunicativecompetenceisa  

moreauthenticcontextR）rlanguagelearners．7Ypicalclassroomactivitiesincludedpairwork  

andgroupworkthatutilizednegotiationofmeanlng・Theideabehindthisapproachisthatit  

mirrored more authentic English students would encounter outin the realworld．AIso，  

personalizedlanguagelearnlngthatfbcusedonthelearner，sownexperienceswasusually  

encouraged・Additionally，fluency－basedactivitiesweredeemedessentialsincetheyhelped  

learnerSbuildcon蔦dence・Activitiessuchasinfbrmationgap，interviews，SurveyS，androle－  

Playshelpedpromotelanguageleamingbecausetheycombinedcontrolledwithuncontro11ed  

activitiesasstudentsremainedontaskuslngthetargetlanguage・Perhapsmostimportantly，  

18   



「社会とマネジメント」13⑳  

thisproductionorusephaseofthePPPparadigmplacedstudentsinsittlationsthattheycould  

takerisksuslngthetargetianguage・Thepremisebehindthisapproachisthatbydoingso，1t  

reflects a more authenticlearnlng eXPerience fbr the secondlanguagelearner．Moreover，  

PrOduction or use activities personifythelanguage situations that students arelikely to  

encounterwhentheytrytousetheL20utSidetheclassroom．   

In recent years，Critics ofPPP have polnted out severalshortcomlngS regardingltS  

SequenCingapproach・Fromthelinguisticlevel，Lewis（1996）statedthatPPPisinadequate  

becauseitmainlyfbcusesonstruCtureSanddiscreteitems．However，Harmer（1996）showed  

thatPPPcanalsobeusedfbrvocabularyandisnotsolelyrestrictedtoso－Calledfbrmsand  

discreteitems．Inhisview，PPPcanincludevocabularyltemSandshouldnotbeviewedasan  

isolatedmethodologythatisoverlydependentongrammaticalinstruCtion．   

On a psychologlCallevel，PPPis aligned with behavioraleducation andlanguage  

acquisition（Scrivener，1994）・Thislinearftameworkisoftencriticizedfbritslackofnexibility  

andmanydetractorsnotethatPPPdoesnotrenecttheprocessofrealknowledgeacquisition  

（Skehan，1998；Willis，1993）・Aslearnersweoftenacquirenewknowledgewithoutprevious  

practice，SOPPPisnotveryrealisticinthisregard．Further，Willis（1990）believesthatPPP  

remains偽rtooalignedwithafbcusonfbrmsandisqultelimitlnglntheproductionofa  

COmmunicativeoutcomeuslngthetargetlanguage．Yet，eVenwiththeselitaniesofcomplaints  

COnCernirlgPPP，Criado（2013）notedthattheprimarysequerlCingculpritofPPPisthatthe  

PraCtice stageirlCludes too much fbcus on fbrms that are often associatedwith excessive  

drillingexercises．   

However，the PPPusageproposedinthis researchprq】eCtinsteadfbcuses on students’  

invoIvementduringtheproductionstageandnotontherepetitivedrillsegmentofthepractice  

SegmentOfthetriangle・Moreover，itadherestothePPPapproachenvisionedbyLongand  

Kurzweil（2002）inwhichtheftameworkbecomesalensfbrteacherstoplanandanalyz  

lessorlS・PPPisatoolthatprovideseducatorswithmoreopt10nSfbrlessonplannlngandto  

betterassessstudents’needs．ThisincarnationofthePPP倉ameworkcanbeconstruedasfhr  

moreliberatingthanlimitlng．  

lMethod   

ForthepuIPOSeOfthisstudy，fburparticIPantSWereinterviewedandrecorded．Allaremale  

teacherswithmorethanlOyearsexperience attheuniversitylevelin centralJapan．One  

Particlpantisanon－nativespeakerwithaveryhighievelofEnglishcompetencewhilethe  

Otherthreehailed丘om theUnited States，Canada and theUnitedKingdom．Threeofthe  

ParticlpantSarepartLtimeteacherswiththeremainlngOneemPloyedasa魚Ill－timeassociate  

PrOfbssor・TogalnadeeperunderstandingfbrEFLeducators’belief§regardingCLT，aSeriesof  
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Sixsemi－StruCturedquestionswereasked．Theyappearinorderasfbllows：   

l・WhatrepresentsacommunicativeEnglishlesson？   

2・Howdoyoudetermineifacommunicativelessonwentwe11？   

3・AreyoufamiliarwiththePPPorPPUparadigm？   

4・Doyouconsciouslytrytoa1lowtimefbrstudentstoproduceoruselanguageduring  

class？   

5・Ifso，how many minutes out ofa90－minute class do you a1locate toward the  

productionorusephase？   

6・WhichactivitiesdoyoufbelfbstermorenuencyintheEFLclassroom？   

Theauthorofthisstudyservedasmoderatorfbrthefbcusgroupandtheinterviewtook  

approximatelynineminutes・NoneoftheparticIPantSWereaWareOfthenatureofthestudy  

prlOrtOtheinterviewandparticlpantSdidnotreceiveany蔦nancialormaterialrewardfbr  

engaglnginthestudy・Asemiqstructuredapproachwasutilizedsincethisa1lowedparticipants  

achancetoexpandupontheiranswersando魚汀additionalinsightintowaysCLrisusedin  

theEFLclassroom．   

Onefar－reaChingobjectiveofthestudywastodetermineifanyoftheinterviewerswould  

ShirkatthementionofPPPsincerecentacademiclnquiryhasrefuteditsbenents・Infact，mOSt  

EFL／ESLproftssionalsarecognizantthattask－basedlearningteaching（TBI∫）hassomewhat  

replaced PPP over the past two decades・Therefbre，utilizlng a Semi－StruCttlredinterview  

providedparticipantswithanopportunitytomentioneitherTBIJoranotherapproachastheir  

preftrredclassroommethodology．  

lResults   
Tbhelpdelineateanswersfbreachquestion，reSPOndents，answersweredocumentedusing  

aspreadsheetapplication・Themostcommonwordsandphrasesgrvenbyrespondentswillbe  

expoundedupontohelpthereaderbettergrasptheroleCI∫playsinJapanesetlniversity  

Englishclasses・Forthenrstquestion，reSPOndentso飽redavarietyofanswers・Forthese  

teachers，aCOmmunicativelessonisdesignatedbystudentsperfbrmlnginthetargetlanguage，  

uslngrOle－Playstoexpandtheirtargetlanguage，interactlngWithclassmatesandtheteacher，  

alongwithaskingoneanotherquestionsandanswersallcontributetowardthisaim．Forthis  

question，rOle－playactivitieswasthemostoftenmentionedanswer．   

Thesecondquestionaskedhowtodetermineifacommunicativelessonwentwell．Here，  

respondentssaidthatifstudentsareabletoaccomplishthegoalofthelesson，itshouldbe  

deemedasuccess・Respondentnumbertwo，inparticular，mentionedthatstudentsshouldbe  

abletoperfbrmatask・Inhiscase，Studentsareinfbmedofthelessongoals，SOtheyknowby  
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theendofclasswhetherornottheyhaveaccomplishedthegoal．Althoughhedidnotmention  

itbyname，itwasapparentthatrespondentnumbertwoisaproponentoftask－basedianguage  

teaching．Respondentnumberthree…thenon－nativespeakerMStatedthatacommunicative  

lessonissuccessfulifstudentsdonotmakethesamemistakesastheydidatthebeginnlngOf  

Class・Thisresponsemayindicatethatthenon－nativeEnglishspeakerbelievesthataccuracylS  

JuStaSimportantasfluencyinL21earnlng．The坑nalrespondentoffbredamorehumanistic  

approachwiththesuggestiontoaskstudentsthemselvesifthelessonwentwell．Whilethis  

directfbedbackmethodmayseemplausible，theauthorwouldvoiceconcernsinceJapanese  

learnerSarequitehesitantof托ringcriticismtotheirteachers．Onepossiblealternativecouldbe  

anar10nymOuSrankingsystembystudentstlSingascorerangeofl－10fbreachactivityto  

detenlline the efncacy of communicativelessons．This approach wouldinclude student  

invoIvementwhilesimultaneouslyavoidinganylossofねce．   

Question numberthreewas ratherstraightfbrward．Itaskedwhetherrespondents were  

fhmiliarwiththePPPorPPUparadigm・Threeoftherespondentssaidyesandrespondent  

numberfburansweredsomewhat．However，Onlyrespondentrlurnberoneknewthenamesof  

eachsegmentofthePPPtriangleandrespondentnumbertworepliedthatheknewtwooutof  

thethree・ltistheauthor’sexperiencethatteacherswhohavecompletedaTESOLtrainlng  

COurSeOrMAinTESOLareusua11ywellversedinthePPPorPPUparadigrn，SOthisislikely  

tobethecaseregardingtheparticlpantSOfthisfbcusgroup・Twooutofthefburwerelikelyto  

POSSeSSTESOLcerti点cationoradvanceddegrees．   

Questionnumberfburaskedwhetherrespondentsconsciouslya1lowedtimefbrstudentsto  

produceoruselanguageinclass・Specincally，thisquestionwastryingtouncoverwilether  

theseteachersutilizeduncontrolledlanguageusageintheircommunicativeEnglishclasses．  

A1loftherespondentsrepliedwithanafnrmativeanswer，howeverrespondentnumberorle  

Saidthatitdependsonthegoalofthelesson・Upon魚Irtherinqulry，hesaidthatthismaynot  

OCCureVerylesson，butitmaytakeplacefbrlongerperiodsoftimeinasubsequentlesson・For  

thiseducator，hisclasseslikelylnCludeavarietyofteachingmethods．   

The nextquestion asked howmanyminutes outofa90－mhuteclass dorespondents  

allocate toward the production or use phase．Respondent number one answered that he  

typlCauyaimsfbr30minutes・However，hisstudentsareEnglishm句OrSandthatmaybethe  

reasonhecansetalol－gertimeallocation．Respondentnumbertwowasuncommittedwithhis  

response・Rather，hestatedthatstudentshavetobeabletoperfbrrntheclassroomactivityor  

task twice・The time allocationwas mute・He was adamantaboutstudents being able to  

prefbrmthetasktwice．Onetimeisnecessaryfbrtheteachertoof稔rftedbacktonxerrors，SO  

the second timeis more representative ofthe correction phase usually fbundin TBIX．  

Respondentmlmberthreementionedthat25r30％wouldbeasuitablegoalfbrproductionor  

useactivitiesfbrstudents，butthisisnotalwaysthecase．Respondentnumberfburdidnot  
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0飴rupasuggestionfbrthisparticularquestion．   

The蔦nalquestion asked which activities fbster more fluencyin the EFL classroom・  

Respondentnumberonementionedrole－Playactivities・Respondentnumbertwo also said  

role－playsandsummaries・Respondentnumberthreeo飴redupstudentinterviews・Atthis  

polnt，reSpOndent number twointeI〕eCted with advice thatinterviews shouldinclude  

Summaries by students・In other words，Students can engageininterviews withtheir  

Classmates，buttheyshouldalsobeheldaccountable・Thisphasecouldincludethemreportlng  

backtoapartnerreviewlngOrSummarizlngtheinterviewstheyconductedwithclassmates・  

Respondentnumberfburalsomentionedinterviewsandrole十playsasidealwaystoimprove  

fluencyintheEFLclassroom．  

lnterpretation   

Asrefbrredtointheprevioussection，SOmetellinganswers舟omrespondentnumbertwo  

indicatedthatheernploysTBLJinhisteachingrepertoire．Whilenoneoftheteachersinthis  

StudywereopenlycriticalofPPPorPPU，Onlyrespondentnumbertwofbltitwasirrelevant  

becausehewasmorefbcusedonstudentswalkingoutoftheclassroomwiththeski11sto  

Perfbrm speci坑c tasks・It should also be mentioned that respondent number one seemed  

unimpressedwiththeefncaciesofPPP・Uponnrsthearlngtheacronym，heoffbredupasubtle  

lookofdisapproval・Instead，reSpOndentnumberone revealedthatavariety oflanguage  

leamlngmethodsaremoree脆ctivefbrsecondlanguageacqulSition・Thisanswerfbllowsthe  

holistic approach that thereis not one best EFL／ESL method．Rather，educators should  

introducestudentstoavarietyofdi飴rentmethodstohelpintroducetheonethatmaybestsuit  

theirspecincneeds．   

Nevertheless，aSEFLeducatorsatJapaneseuniversities，OneOfourprlmaryaimsisto  

promotecommunicativeEnglish・Therefbre，mOStOftherespondentsfbltthatailnlngfbr30  

minutesorone－thirdofclasstimetouncontrolledlanguageusewouldbeanidealclassroom  

goal・Granted，Withuniversityfalsebeginnerstudents，thedistinctionbetweencontrolledand  

uncontrolledactivitiesmaybemoreweightedonthefbrmerthanthelatter．Yet，eXplorlng  

WayStOprOmOtemOreunCOntrOlledproductionoruseisoneareathattherespondentsofthis  

Studyareinaccord・EncouraglnglearnerStOStayOnNtaSkinthetargetlanguagedevelops  

COn蔦denceandmakesfbramoreeruoyablecommunicativeclassroom．   

SomewhatsurprlSlngly，anareathatwasnotmentionedbythefocusgroupparticlpantS  

WaSperSOnalizationoflanguagecontent・Fortheserespondents，itisquitepossiblethatrole－  

playactivitiesincludethepersonalizationaspectoflanguagestudy・Inretrospect，thisisone  

POlntthattheauthorshouldlikelyhavebroughtupduringtheinterview・However，Sincethe  

formatwassemi－StruCtured，herefrainedfiomimbuinghisownagendaontothestudy・  
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NoneoftheparticIPantSinthisstudyechoedthepreviouslycitedcriticismofPPPthat  

includedoveremphasisonfbrmsordiscreteitems．Wecansurmisethatrespondentsinthis  

StudyfbelthatPPPis stillanamenableCIJmethodfbruniversityclassesinJapan．The  

author’sftelingisthattheproductionphaserepresentsanidealsequenclngStageOfclassroorn  

instruCtionbecauseitpemlits studentsto communicateinthe targetlanguagefbralonger  

Period oftime．Forlowerlevelstudents，thisis slgnificantbecauseit a1lows teachers the  

鮎xibilitytotailorproductionactivitiestomeshwithstudentinterestsandneeds．Additionauy，  

PPPisbenencial丘omateachermanagementperspectivebecatlSeitiseasilyadaptablefbr  

la唱erSizedclasses．  

Furtherlnquiry   

Sincetherespondentsinthisstudymentionedrole－Playsandinterviewsasviablewaysto  

PrOmOte tlnCOntrOlled production activities，further researchinto additionalactivities that  

motivatestudentswouldbeqt11teadvantageousfbrEFLpro俺ssionals．Betteryet，COnductlnga  

StuderltSurveyOnSPeC摘cactivitiescouldo能rpowerR11insightintolearrlerbelief§regarding  

thee魚cacyofproductionactivities．Otherpossibleareas ofthePPPproductioncyclethat  

Warrantfurtherinquiryinclude activities thattapinto student creativity，Create a SenSe Of  

Curiosityaboutlanguagecontent，andutilizehumorintheL2classroom．Doingsowouldhelp  

teachersdevelopawidervarietyofproductionoruseactivitiesthatengagestuderltSinmore  

personalanden）OyableexperiencesintheL2classroom．   

Additiona11y，eXPandingthefbcusgroupstudytoincludefbmaleeducatorswouldcertainly  

helpprovidemorebalanceto the study．While the secondlanguage classroornis oftenan  

isolatedteachingenvironment，gainirlgknowledgeftomothereducatorsisoneareathatshould  

beencouragedsinceitleads to乱Irthermutualunderstanding．In thisveln，Semi－StruCtured  

interviews are quite cogent because they can increase dialog alnong educators and help 

PrOmOteSharingofclassroomactivities．  
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